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WHAT IS OUT OF SCHOOL TIME (OST)?

Kids spend 80% of their waking hours outside of school—and what happens during that time
matters (LIFE Center: Stevens, R., Bransford, J., & Stevens, A., 2005). High-quality out of school
time (OST) programs help young people develop stronger social skills, perform better
academically, and discover new pathways for their futures. The OST field creates expanded
learning opportunities before school, after school, and during the summer and school breaks and
can include a variety of activities, from homework assistance to hands-on science experiments to
performing and fine arts. Schools, community and faith based groups, youth serving
organizations, cultural institutions, and city or county agencies all provide OST programs.

Despite the incredible positive influence high-quality programs can have for both youth and their
families, not enough Texas kids have access. As of 2025:

Families of Approximately 65% of families

3,311,529 youth 5in 6 kids cite affordability as
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are missing out

an afterschool program participation




WHY DOES QUALITY MATTER?

OST IMPACT AND THE CASE FOR QUALITY

Research shows students who participate in OST
programs attend school more regularly, do better in
school, and develop skills vital for today’s economy,
including teamwork, critical thinking, and
communication (Afterschool Alliance, 2024). In addition
to helping youth make gains in reading and math and
improving their test scores and graduation rates, OST
programs offer experiences and activities that foster
positive youth development and build connections
between young people and caring, engaged adults
(Berry et al., 2018). OST programs complement
classroom learning and support whole child
development, giving youth time, space, and freedom to
find their passion, purpose, and voice; solve real-world
problems; lead in their community; and explore careers
under the mentorship of caring educators (Afterschool
Alliance, 2017, 2019). These rich, stimulating
environments spur the brain to form and strengthen
connections that promote further development and
learning (Osher et al., 2020).

Simply having an OST program does not guarantee
positive impacts on participants. Results of OST impact
studies suggest that accessible, consistent, and
sustained offering of high-quality programs is critical
(Bodilly et al., 2010). In a review of research on 73
programs with an explicit focus on personal and social
development, Durlak and Weissberg (2007) found that
youth participants in evidence-based programs
significantly improved in esteem and confidence,
positive attitudes toward school, behavioral adjustment,
and academic performance. A rigorous meta-analysis of
35 OST programs focusing specifically on youth at risk
for school failure found positive effects of participation
on reading and mathematics achievement (Lauer et al.,
2000).

Research proves again and again what we intuitively
understand to be true: high-quality out of school time
programs increase positive outcomes for youth.

Students who
attended high-
quality summer

programs that
received
intermediary
support saw even
larger gains in
math and reading

High-attended
high-quality
summer
programming led to

20-25% of typical

annual gains in
math and reading
after two summers

EXPANDING IMPACT THROUGH OST
INTERMEDIARIES

No matter where a child lives in Texas, they deserve
access to the same high level of quality in their OST
program. Investing in intermediary organizations as the
infrastructure that supports OST programs is the most
promising strategy for achieving this. Intermediary
organizations, including nonprofits working at the local,
regional, and state level, are the backbone for vital
direct service OST providers. They provide technical
assistance and capacity building to drive quality
improvement efforts; facilitate strategic partnerships
across complex systems; and assimilate different data
sets to tell a comprehensive story of impact. Investment
in intermediary infrastructure generates greater
program sustainability and higher quality outputs to
better serve, support, and engage Texas youth.

For decades, funders have seen the potential of this
strategy. In 2002, the Wallace Foundation began
helping to coordinate new citywide systems of OST
programming in five cities, and the Foundation
continues to invest heavily in coordination of afterschool
initiatives. Concurrently, the Charles Stewart Mott
Foundation began supporting statewide afterschool
networks in 2002, offering funding, technical assistance,
and opportunities to collaborate across state boundaries
to new and existing networks ever since.

Today, the Texas Partnership for Out of School Time
(TXPOST) and intermediaries across Texas work behind
the scenes to support critical afterschool and summer
programs by providing professional development,
facilitating partnerships, and advocating to support the
sustainability of providers and OST networks. In 2024,
TXPOST formally launched the Intermediary
Collaborative as a key component of the OST CARES
initiative. The Collaborative offers a forum for sharing
challenges, successes, and strategies across diverse
regions, helping members identify where gaps exist and
how collective action can close them.

85% of families High levels of Texas

agree that OST
programs boost
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WHAT ARE QUALITY STANDARDS?

Quality standards outline evidence-based practices and
benchmarks that comprise impactful youth
programming. Organized around foundational elements
of quality with specific indicators to assess alignment
and effectiveness, quality standards help drive
continuous program quality improvement.

HOW DO STANDARDS IMPROVE PROGRAM
QUALITY?

Research from the Weikart Center for Youth Program
Quality found that fidelity to continuous improvement
strategies led to increased quality of staff instructional
practices, commensurate with the degree of fidelity
(Smith et al., 2012). Prior research using this model of
quality improvement found that as networks pursue the
path of continuous improvement, they find that staff
retention improves, staff ownership of the assessment

process increases, and staff become more reflective
about their own work.

WHAT ARE THE TEXAS STANDARDS
OF HIGH-QUALITY OUT OF
SCHOOL TIME PROGRAMS?

The Texas Standards of High-Quality Out of School Time
Programs were drafted with the understanding that
each program is unique, serving diverse populations and
subscribing to different missions while remaining
committed to serving youth in grades K-12. The
standards are designed to guide improvement in OST
programs. The process of introducing and implementing
the standards should include multiple levels of staff and
community stakeholders. The standards are both
accessible and broadly defined to be used by multiple
types of agencies and providers in rural, urban, and
suburban settings.

Under the leadership of Texas State University professor
Dr. Raphael Travis, the Texas Partnership for Out of
School Time began recruiting OST leaders from across
the state to serve as members of the Quality Standards
Work Group* in July 2013. This group worked for 18
months to research, debate, and draft the original
version of the standards reflected in this document.
Throughout the development of the standards, the work
group drew inspiration and received guidance from
other statewide afterschool networks, many of which
have engaged in OST program quality improvement
efforts across the country. In addition to working with
diverse stakeholders to draft the standards, TXPOST
hosted feedback sessions in communities across the
state and solicited online feedback to gather input from
providers, state agency representatives, and OST
advocates.

In 2025, TXPOST undertook a comprehensive review to
update these standards to reflect ongoing refinement of
the evidence base and make adjustments based on
evolving best practices. In addition, to further align with
OST CARES, TXPOST also reviewed with a lens on
ensuring mental health promotion and prevention is
considered where appropriate to do so, both in terms of
creating trauma-informed spaces and cultivating
trauma-informed relationships.

*Listed in the Acknowledgments section on page 30.



DIVERSE APPROACHES, COMMON GOALS Five pillars of quality emerged and form the foundation
of the Texas Framework for High-Quality Out of School

Local, regional, statewide, and national organizations Time Programs:

have all identified overarching content categories as a
part of their quality standards. The range of content
categories for state standards is listed below.

1.Safe & Supportive Environment

2. Active & Engaging Enrichment Opportunities
3.Strong Staffing & Professional Development
L. Purposeful Relationships & Partnerships
5.Continuous Quality Improvement

1.Human Relationships

2.Indoor Environment

3.Outdoor Environment

L. Activities

5.Safety, Health, and Nutrition
6.Administration

7.Staff Qualifications and Professional Development
8.Evaluation

9. Sustainability
10.Youth Development and Engagement
11. Diversity, Access, and Equity
12.School Partnership
13. Family Partnership
14. Community Partnership

These standards align closely with these statewide
pillars of quality as well as common content categories
used across the country, providing a strong,
comprehensive approach to all elements of high-quality
programming in Texas.

TXPOST, in partnership with the Intermediary
Collaborative and with the support of the Addy
Foundation Center on Research and Evaluation (CORE)
at Southern Methodist University, has crosswalked
commonly utilized standards to more deeply understand
the common language of quality in Texas and align on
the evidence-based foundations we all agree are
essential to high-quality programming in order to have a
positive impact on Texas youth.
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HOW TO USE THESE STANDARDS

Program quality standards can serve as a
powerful foundation for starting or deepening
a continuous quality improvement process.
They are designed to support providers in
developing high-quality out of school time
programs and offer a clear path for programs
and providers to reflect, grow, and
continuously improve. As you read through the
standards and indicators, think about your
program. What are your strengths? How are
you assessing your program? How do you
communicate your impact to different
stakeholders? How do you demonstrate a
commitment to quality?

Moreover, these standards were developed by
OST stakeholders with current and potential
stakeholders in mind across youth-serving
ecosystems. As the field of OST strives to use a
shared language to communicate impact,
these standards can also help schools and
districts develop and strengthen partnerships
with OST providers; guide families to select
high-quality programs; provide a framework
for state agencies and funders to observe and
evaluate quality; and serve as a tool for OST
advocates to work with policymakers.

The Texas Standards of High-Quality Out of School Time Programs help strengthen the

quality and availability of afterschool and summer programs to ensure every kid in

every community across Texas has the support and opportunities they need to thrive.




TEXAS STANDARDS OF HIGH-QUALITY
OUT OF SCHOOL TIME PROGRAMS

STANDARD CATEGORY

SUMMARY

Safety, Health, and Nutrition

Staff and Volunteer Management

Programming and Activities

Relationships and Interactions

Family Engagement and
Community Partnerships

School Linkages

Program Evaluation and
Continuous Improvement

Program Administration, Awareness,
and Sustainability

A high-quality program provides a safe and supportive environment that
fosters a strong sense of belonging where all youth feel secure and
respected. It offers youth opportunities to practice healthy behaviors
and access nutritious food to help them learn and grow.

A high-quality program implements staff and volunteer management
policies that prioritize the well-being of adults and youth by recruiting,
training, and retaining qualified professionals. Programs build and
nurture a strong team through ongoing personal and professional
development and clear career pathways.

A high-quality program offers a variety of fun, hands-on learning
activities that support the cognitive, social, and physical development of
all participants. These activities incorporate youth voice and choice,
promote academic growth, and help young people build essential skills
such as leadership, collaboration, and teamwork.

A high-quality program facilitates diverse interactions among youth and
creates an environment to develop and maintain positive relationships. It
consistently promotes respectful and supportive social interactions
between youth, staff, families, and the community, ensuring everyone
feels connected to the program and its success.

A high-quality program provides opportunities for meaningful family
participation and actively engages community partners to expand
capacity and achieve shared goals. Through strong relationships and
open communication, the program fosters a sense of belonging and
collaboration, strengthening connections among families, staff, and the
broader community.

A high-quality program fosters strong, collaborative relationships with
school-day staff and leadership through regular communication and
shared goal setting. Program staff work to ensure school-day alignment
by connecting learning across settings, sharing resources, and
communicating important information about youth needs to build on
what happens during the school day and support consistent, positive
outcomes for youth.

A high-quality program uses quantitative and qualitative data, such as
regular evaluations and stakeholder feedback, to remain responsive to
the needs of those they serve and continuously improve. This data
directly informs organizational goals and priorities in both program
design and implementation to drive impact.

A high-quality program practices sound administrative and financial
management, actively promotes its mission and services, and engages

in strategic planning to ensure long-term sustainability and positive 4
impact.



SAFETY, HEALTH, AND NUTRITION

OST programs play an essential role in
supporting the development of young people’s
health, safety, and overall well-being. High-
quality OST settings promote both physical
and psychological safety, where youth are not
only protected from harm but are also
encouraged to thrive (Eccles & Gootman, 2002,
p.89). These programs create safe, welcoming
spaces where youth are supported, respected,
and have a sense of belonging. They also help
youth develop life skills and resilience by
encouraging connection, creativity, and
confidence.

Physical activity and healthy eating are
instrumental to youth development, leading to
positive outcomes such as improved academic
performance and fewer behavioral problems
(Symons et al., 1997). Yet many children are not
getting the healthy food and movement they
need each day. OST programs help fill this gap
by offering opportunities for physical activity,
access to nutritious meals and snacks, and
exposure to positive routines that promote
lifelong healthy habits.

Physical safety is maintained through
proactive measures that reduce risk, ensure

clean, hazard-free environments, and
encourage safe interactions.

Research highlights that adolescence is the
second most critical period of development in a
person’s life, shaped deeply by the
environments they experience (National
Academies of Sciences, Engineering, and
Medicine, 2019). And recent studies describe a
rise in young people experiencing anxiety,
depression, fear, loneliness, and stress
(Centers for Disease Control and Prevention,
2023). While OST staff are not clinical
professionals, they play a crucial role in
supporting mental health by creating safe,
responsive spaces and fostering strong
relationships with caring adults. They provide
consistent and predictable environments and
embed trauma-informed practices that
recognize the effects of adversity and actively
promote healing and resilience.

By combining access to nutritious food,
physical activity, supportive relationships, and
safe environments, OST programs provide a
powerful foundation for lifelong health and
well-being.



STANDARDS AND INDICATORS:
SAFETY, HEALTH, AND NUTRITION

A high-quality program provides a safe and supportive environment that fosters a strong
sense of belonging where all youth feel secure and respected. It offers youth opportunities
to practice healthy behaviors and access nutritious food to help them learn and grow.

STANDARDS

INDICATORS

1.1 The program
provides consistent
supervision of all
youth to ensure
safety.

a.The program has a system for tracking attendance, a documented sign-in and sign-out procedure, and
staff who are aware of the location of youth at all times.

b.The program’s space allows for careful supervision of youth, including protection and security from
unauthorized pick-ups and unwanted visitors.

c.The program complies with licensing, local, and organizational standards regarding staff/youth ratios.

d.The program follows safety precautions based on the type of activity and equipment used.

e.The program supervises access to outdoor space during program hours.

1.2 The program
has guidelines

and procedures

to identify and
respond to potential
and unforeseen
emergencies and
hazards.

a. A site-specific emergency preparedness and response plan is written and accessible in multiple languages
and considers the needs of all youth and staff.
b.The program has an emergency plan for dealing with inclement weather, including extreme heat,
considering the specific vulnerabilities of certain populations, such as youth with health concerns affected
by extreme heat.
c.Fire drills, disaster drills, and lockdown drills are performed in compliance with licensing, local, and
organizational standards, ensuring the inclusion of youth with disabilities and those from non-English-
speaking backgrounds.
d.The program has at least one complete first aid kit that is accessible to all staff, including while on field
trips.
e.The program is staffed at all times with at least one First Aid- and CPR-certified employee.
f.Program staff and volunteers are trained in emergency procedures.
g.Program protocols integrate trauma-informed strategies to address youth's mental health needs both
during and after stressful events, reflecting a commitment to their holistic well-being and acknowledging
the impact of adversity on their development.
h.The program has a written plan for contacting families, guardians, or designated adults in case of
emergency, ensuring that communication is clear and accessible to those with language barriers or
disabilities.
i.The program has a telephone that is always accessible for incoming and outgoing calls, with staff trained
to handle communication barriers, such as language or disability access.
j-Emergency numbers for local emergency departments are posted in a way that is accessible to all,
including fire, ambulance, police, poison control, and 988 Suicide and Crisis Lifeline.
k.The program has a policy in place for accommodating those youth who fall ill while attending the
program, including emergency contact and health assessment information for all youth that is accessible
to staff at all times.
|. Program staff update relevant medical information for participants and distribute it in a manner that
protects confidentiality, considering community norms around health privacy.
m. The administration and security of medications follow recommended practice and written policy.



STANDARDS AND INDICATORS:
SAFETY, HEALTH, AND NUTRITION

A high-quality program provides a safe and supportive environment that fosters a strong
sense of belonging where all youth feel secure and respected. It offers youth opportunities
to practice healthy behaviors and access nutritious food to help them learn and grow.

STANDARDS

INDICATORS

1.3 The program’s
indoor and outdoor
spaces strive to be
accessible, ensuring
they meet the
physical, social,
and cognitive needs
of all youth.

a.The space is clean, hazard-free, and meets local safety and health codes while working to accommodate
youth of all physical abilities in line with Americans with Disabilities Act (ADA) guidelines.

b.There are clean restrooms and accessible water to meet the needs of youth and staff, including restrooms
designed to be inclusive and comfortable for all participants.

c.There is enough space for all program activities, and the space is large enough to allow independent and
creative play and physical activity.

d.The program has adequate materials and supplies that reflect the diversity of youth and their interests.

e.There is securely locked storage space for equipment, materials, and personal possessions of youth and
staff during program hours.

f.Program staff regularly inspect indoor and outdoor spaces for safety and maintenance issues, ensuring
spaces are inclusive and accessible for youth with disabilities, and document and address any concerns
promptly.

g.The furniture is safe, age-appropriate, and accessible to youth with varying abilities.

h.Permanent playground equipment is safe, age-appropriate, and accessible to youth with varying
abilities, if applicable.

i.Spaces and practices are designed to support self-regulation to help youth manage emotions and feel in
control (i.e., calming corner, quiet area to take breaks, sensory tools, breathing exercises that support
youth in choosing how they want to cope).

j-The program uses restorative practices and positive behavior support strategies that build community,
address conflicts constructively, and empower youth voice and choice.

1.4 The program
creates and sustains
an environment that
promotes healthy
choices and eating
habits that meet the
needs of all.

a.Program practices align with the U.S. Department of Agriculture (USDA) nutrition guidelines and the
National AfterSchool Association’s Healthy Eating and Physical Activity Standards for Out-of-School
Time (NAA HEPA 2.0)

b.The program fosters an environment that encourages physical activity by planning for and providing
time and space for youth to engage in activities such as sports, movement, and free play.

c.The program promotes proper nutrition and provides healthy meals and snacks for youth, following
USDA nutrition guidelines, if applicable.

d.The program has a policy for food safety and hygiene, with consideration for diverse dietary needs.

e.The program provides accommodations for youth with food allergies, dietary restrictions, and
religious/cultural food preferences.

1.5 The program
fosters emotionally
safe, inclusive, and
predictable
environments that
promote belonging,
respect, and
resilience for all
youth.

a.The program actively encourages youth voice by providing meaningful opportunities for youth to
contribute to decision-making and program design, ensuring they feel valued and connected.

b.The program implements trauma-informed care practices that recognize the widespread impact of
trauma and actively promote healing (avoid re-traumatization) and resilience.

c.The program creates and maintains safe and predictable environments that promote physical and
emotional safety through routines, consistent expectations across all staff, positive and supportive
interactions, and flexible responses to individual needs.



STAFF AND VOLUNTEER MANAGEMENT

Effective, supportive staff and volunteer
management is essential to developing and
sustaining a high-quality program. The ability
of OST providers to offer high-quality program
implementation is significantly associated with
the knowledge and skills of their staff and
administrative leadership (Mahoney et al.,
2010). Well-defined, inclusive recruitment
practices and supportive working conditions
better equip staff to model positive behaviors,
facilitate meaningful peer learning, and create
stable relationships that youth need to thrive
(Eccles and Gootman, 2002, p. 100).

Standards that emphasize intentional
recruitment and retention of qualified staff are
essential to program quality. When OST
programs offer a positive and supportive
environment where staff encourage youth to
voice their ideas and actively participate,
young people are more likely to stay engaged
(Deschenes et al., 2010; Greene et al., 2013).
Positive relationships and mutually respectful
interactions among staff and youth peers can
also reinforce program safety goals, including
self-regulation and constructive conflict
resolution strategies.

Clear administrative procedures help ensure
consistent expectations and support for both
staff and volunteers. Strong program
operations, organized policies and practices,
and retention of skilled and knowledgeable
staff are also foundational for effective data
collection, evaluation, and ongoing, data-
driven improvements.

Creating and fostering a culture of learning by
prioritizing professional development is
essential for building and maintaining high-
quality OST programming. These standards
emphasize professional growth while also
encouraging programs to take advantage of
available OST system-level professional
development and technical assistance
resources in a timely fashion (Hayes et al.,
2009; Simkin et al., 2013). This is critical for
team morale, staff retention, and program
effectiveness, which signals a broader
commitment to continuous improvement.




STANDARDS AND INDICATORS:
STAFF AND VOLUNTEER MANAGEMENT

A high-quality program implements staff and volunteer management policies that prioritize
the well-being of adults and youth by recruiting, training, and retaining qualified
professionals. Programs build and nurture a strong team through ongoing personal and

STANDARDS

professional development and clear career pathways.

INDICATORS

2.1 Staff
recruitment and
retention policies
and practices are
well-defined,
inclusive, and
support program
goals.

a.The program strives to recruit, train, and retain qualified staff at all levels who reflect the values of the
program and demonstrate the necessary knowledge, skills, and abilities required for the position.

b.The recruitment process ensures transparency by providing clear information on salary ranges,
expected schedules and hours, and available benefits, aligning with the program's values and
priorities.

c.The program hires staff who demonstrate knowledge of or are reflective of the communities served.

d.The program provides positive working conditions and establishes systems to ensure all staff feel
included, accepted, respected, and empowered.

e.The program provides physical accessibility modifications for staff who need them.

f.Staff are compensated fairly, and both staff and volunteers are recognized and appreciated
frequently for their accomplishments, efforts, and contributions.

g.The program is committed to supporting staff well-being by offering or striving to offer benefits, such
as health insurance, paid time off, retirement contributions, and funding for professional development
opportunities to eligible employees.

2.2 The program is
guided by clearly
written
administrative
policies and
procedures for
staff and
volunteers.

a.Program policy handbooks meet all legal requirements, guide program operations, and are provided to
staff to outline general expectations, policies, and guidelines.

b.Program policy handbooks use inclusive policies and language, are accessible to all, including those
with language barriers or disabilities, and are reviewed and updated on a yearly basis.

c.Program policy handbooks explicitly include non-discrimination and harassment policies.

d.The program has established policies to transport youth safely and complies with all legal
requirements for vehicles and drivers, if applicable.

e.Program policy handbooks are made available to other stakeholders, such as families and school and
community partners.

f.The program maintains up-to-date personnel records and documents that all staff and volunteers who
have regular, direct contact with youth have completed required background checks.

g.All staff and volunteers receive orientation training prior to working with youth, including onboarding
to organizational and team culture, norms, and expectations for all new staff.

h.The program conducts regular staff meetings, ensuring accessibility for those with disabilities.

i



STANDARDS AND INDICATORS:
STAFF AND VOLUNTEER MANAGEMENT

A high-quality program implements staff and volunteer management policies that prioritize
the well-being of adults and youth by recruiting, training, and retaining qualified
professionals. Programs build and nurture a strong team through ongoing personal and

STANDARDS

professional development and clear career pathways.

INDICATORS

2.3 The program
provides ongoing
professional
development and
support for staff
and volunteers
that build the skills
and competencies
required for the
position and future
growth.

a.The program has a professional development plan that provides clarity on what success looks like,
outlines the competencies that one might expect to develop, includes staff input, and aligns with
organizational goals.

b.Professional development opportunities are accessible in multiple formats, including workshops,
courses, observations, live and asynchronous opportunities, coaching, and peer-to-peer learning.

c.Professional development opportunities align with and support quality standards for youth
development programs.

d.The program creates opportunities for staff to provide their ideas, suggestions, and expertise
regarding program decisions, job design, workplace improvements, and other areas that affect their
work experience.

e.All staff receive comprehensive initial and ongoing training in trauma-informed care, youth mental
health, and community responsive practices relevant to the populations they serve, including how to
build trust, foster connection, avoid re-traumatization, and promote equity and empathy in all
interactions.

f.Program staff are trained on recognizing, reporting, and preventing child abuse and neglect, as well as
identifying common signs of physical and mental illness.

g.Program training includes strategies to support all participants, with a focus on the unique needs of
their population, such as community competency, disability awareness, and inclusive practices for
learners of all abilities.

h.Supervisors are provided ongoing training to develop and fine-tune skills such as conflict resolution,
delegation, accountability, coaching, and providing performance feedback to support staff
development.

i.The program administration conducts regular staff and volunteer evaluations to set collaborative
performance goals, clarify expectations, and provide encouraging, actionable feedback.

j.Staff are provided clear and well-defined career pathways that outline the skills, experience, and
competencies required to advance within the organization or field.
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PROGRAMMING AND ACTIVITIES

Well-designed and well-implemented out of
school time programs have the potential to
support a variety of student and community
outcomes (Newman & Singer, 2021).

High-quality OST programs begin with clearly
defined goals and objectives that directly
advance their mission, ensuring purposeful
programming designed to support positive
youth development. Strong evidence shows
that successful programs have holistic goals
that support a young person's full development
—including their physical, social, and cognitive
skills—recognizing that academic success is
just one part of a young person's overall health
and well-being (Durlak et al., 2011; Durlak &
Weissberg, 2007).

Program activities should be designed in
alignment with these goals and objectives.
Intentional planning ensures that opportunities
for growth and development will be consistent
and predictable while also fostering resilience,
positive decision-making, and a strong sense of
self. Programs must balance consistency with
variety to engage young people, offering both
routines and innovative, relevant experiences

(Halpern et al., 2013). Planning should include
diverse activities that complement school-day
learning with real-world opportunities in the
arts, STEM, sports, and other enrichment areas.
By doing so, programs create spaces where
youth can connect with peers, explore
passions, develop creative and interpersonal
skills, and build confidence. Enrichment is not
an “extra,” but an essential component of
high-quality programming that supports the
holistic development of every young person.

The implementation of activities should align
with best practices in youth development and
instruction. Research-based practices,
including trauma-informed approaches and
strength-based strategies, help ensure
activities promote positive cognitive, social,
and physical health outcomes. Activities should
be responsive to the unique needs, values, and
interests of the youth, families, and
communities served. OST programs are
uniquely positioned to offer enriching, hands-
on, and enjoyable experiences that spark
curiosity and foster a lifelong love of learning
that both reflects and uplifts the communities
they serve. 13



STANDARDS AND INDICATORS:
PROGRAMMING AND ACTIVITIES

A high-quality program offers a variety of fun, hands-on learning activities that support the
cognitive, social, and physical development of all participants. These activities incorporate
youth voice and choice, promote academic growth, and help young people build essential

STANDARDS

skills such as leadership, collaboration, and teamwork.

INDICATORS

3.1 The program
has goals and
objectives that
meet the needs of
the youth,
families, and
communities
served and guide
the design and
implementation of
activities.

a.The program has clearly defined goals and objectives that are aligned with the program’s mission,
documented, and accessible to all staff.

b.Program goals and objectives are developed with input from youth, families, and community members to
ensure they reflect their needs.

c.Program goals promote holistic youth development, including academic growth, physical health, future
readiness, and overall well-being.

d.Program activities align with the program’s mission, goals, and objectives.

3.2 Program

activities are
intentionally

designed and
planned.

a.The program offers developmentally and age-appropriate activities that support desired youth outcomes
and the program’s goals.

b.The program plans fun and challenging activities for youth in a variety of disciplines to support academic
and personal growth, such as community service or service learning, STEM, work-based learning, creative
expression, literacy, visual and performing arts, media and technology, entrepreneurship, fitness, health,
and nutrition.

c.The program plans activities that promote durable skill development, such as problem solving, critical
thinking, decision making, teamwork, goal setting, and communication.

d.The program provides academic support when appropriate, such as homework help and/or tutoring.

e.Program activities are designed to be meaningful, engaging, and relevant to the youth participating.

f.Program activities are intentionally planned to provide opportunities for youth to express, explore, share,
and celebrate their own and each other’s heritage and culture.

g.Program activities are accessible and adaptable for youth of varying abilities.

h.The program schedule includes a written activity plan that outlines daily routines and lesson plans.

i.Program staff have dedicated work time to develop curriculum and design activities.

j.Program staff meet on a regular basis to plan and discuss upcoming learning activities and projects.

k.Program staff designate dedicated time for youth voice in program planning and decision-making,
including regular structured opportunities for youth to provide feedback on program components.
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STANDARDS AND INDICATORS:
PROGRAMMING AND ACTIVITIES

A high-quality program offers a variety of fun, hands-on learning activities that support the
cognitive, social, and physical development of all participants. These activities incorporate
youth voice and choice, promote academic growth, and help young people build essential

STANDARDS

skills such as leadership, collaboration, and teamwork.

INDICATORS

3.3 The program
implements
activities in
alignment with
best practices in
youth
development and
instruction.

a.The program provides ample materials and resources that are accessible to all youth for implementing
activities.

b.Program activities intentionally create opportunities for youth to build relationships, explore their
strengths, and develop skills they need to thrive.

c.The program includes structured activities and experiences that promote youth leadership, such as
purposefully including youth voice, peer group facilitation, and peer mentoring.

d.Program activities incorporate trauma-informed practices and strategies that support mental health and
well-being.

e.Program activities are community responsive, include written materials in multiple languages if needed,
and support the development of positive identities and respect for differences.

f.The program provides opportunities for participants to interact with and learn about role models with
diverse backgrounds.

g.The program provides opportunities to showcase youth work that build confidence and celebrate
accomplishments (e.g., displays, events, or program communications).

h.Program staff employ a variety of grouping strategies for both structured and unstructured activities,
including individual, small, and large groups.

i.Program staff and administration make reasonable accommodations to support youth with varying
abilities, including strategies such as breaking activities into smaller parts, working in small groups, and
providing additional time for task completion.

j.Program staff implement research-based strategies for smooth transitions and routines.
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RELATIONSHIPS AND INTERACTIONS

Relationships are the foundation of a high-
quality out of school time program. High-
quality OST programs provide crucial spaces
for youth to form close bonds with caring
adults who are ideally positioned to recognize
early signs of distress and provide support,
allowing youth to feel safe and be their
authentic selves (O'Brien & MacPhee, 2025).
This role is especially important for youth from
marginalized groups, who face higher risks of
disconnection due to stereotyping and
stigmatization. Intentional efforts to create
inclusive OST environments help ensure that all
youth can thrive.

Staff interactions set the tone for the entire
program. When staff demonstrate respectful
communication, collaborative problem solving,
and genuine appreciation for diverse
perspectives, they model healthy relationships
in action. Staff who feel valued and connected
to their colleagues are better equipped to
handle challenges and create meaningful
relationship-building opportunities for youth.

Research demonstrates that high levels of
support from any trusted adult during

childhood, regardless of relationship,
significantly lower the risk of poor mental
health in adulthood, reducing its prevalence by
half among individuals who experienced
adversity (Bellis et al., 2017). OST program
staff play a critical role in the lives of youth,
including those experiencing trauma or
adverse childhood experiences (ACEs). Positive
childhood experiences (PCEs), including
supportive relationships with at least two non-
parent adults, serve as powerful protective
factors that can buffer the negative effects of
ACEs and promote resilience (Bethell et al.,

2019).

Healthy peer relationships in adolescence also
set the stage for healthy relationships and
overall well-being in adulthood (Allen, Costello,
Kansky, & Loeb, 2022). Conversely, isolation
and loneliness during childhood and
adolescence can contribute to high rates of
depression and anxiety (Loades et al., 2020).
PCEs, including caring relationships with peers
and feeling supported by friends, are
associated with decreased risks of adult
depression and improved health outcomes.




STANDARDS AND INDICATORS:
RELATIONSHIPS AND INTERACTIONS

A high-quality program facilitates diverse interactions among youth and creates an

environment to develop and maintain positive relationships. It consistently promotes

respectful and supportive social interactions between youth, staff, families, and the
community, ensuring everyone feels connected to the program and its success.

STANDARDS

INDICATORS

4.1 Environment:
The program
creates a safe,
supportive, and
inclusive
environment where
positive
interactions are
consistently
encouraged.

a.The program creates a welcoming and comfortable environment for all youth, where staff greet them
each day by name.

b.The program communicates high expectations for youth and actively involves them in planning, decision-
making, and the development of program guidelines and consequences.

c.Program expectations and consequences are applied equitably and appropriately by all staff to ensure a
respectful environment for everyone.

d.The program has clear policies that prohibit bullying, harassment, fighting, and hazing, and staff
intervene immediately and consistently to enforce these policies.

e.Program documentation provides clear, supportive guidance for addressing behavioral, social, cognitive,
and physical needs in ways that are age-appropriate, trauma-informed, and aligned with the program’s
approach.

f.The program encourages staff to communicate openly and often with youth to build trust, encourage
problem-solving, and support open communication.

g.The program helps youth develop problem-solving and conflict-resolution skills by teaching, modeling,
and facilitating positive interactions.

h.The program provides relationship-building opportunities that promote positive communication and
collaboration among youth through activities such as icebreakers, teambuilding exercises, games, and
group discussions.

.2 Staff-Staff
Interactions: Staff
interact with each
other in a positive,
respectful,
inclusive, and
professional
manner that
fosters a
supportive and
collaborative work
environment where
everyone feels
valued.

a.Program leaders and staff demonstrate respect for one another’s individual backgrounds, perspectives,
and experiences, promoting an inclusive and equitable environment.

b.Staff use clear, respectful communication, teamwork, and cooperation in all interactions and actively
model these behaviors for both youth and colleagues.

c.Staff interact in ways that build trust, encourage collaboration, and support collective problem-solving.

d.Staff model appropriate conflict resolution techniques with one another.

e.Staff serve as role models for healthy, supportive relationships, setting the tone for positive, respectful
interactions among youth.
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STANDARDS AND INDICATORS:
RELATIONSHIPS AND INTERACTIONS

A high-quality program facilitates diverse interactions among youth and creates an

environment to develop and maintain positive relationships. It consistently promotes

respectful and supportive social interactions between youth, staff, families, and the
community, ensuring everyone feels connected to the program and its success.

STANDARDS

INDICATORS

4.3 Staff-Youth
Interactions: Staff
develop positive
relationships with
youth through
caring, supportive,
intentional, and
consistent
interactions.

a.Staff recognize the importance of being trusted, caring adults and work to build relationships that foster
safety, connection, and belonging.

b.Staff are aware of youth’s diverse backgrounds and individual needs, ensuring interactions are
appropriate, respectful, and inclusive.

c. Staff practice trauma awareness by recognizing the effects of trauma on youth behavior and
development, identifying signs of trauma or stress, and responding with empathy and appropriate
support.

d.Staff are consistently courteous, respectful, patient, supportive, and accepting of youth, setting clear
behavioral expectations.

e.Staff create opportunities for both structured and informal one-to-one interactions with youth, using daily
conversations to connect, listen, support, and encourage positive coping strategies.

f.Staff use developmentally appropriate and community responsive strategies to demonstrate and
encourage positive behaviors, responsible decision-making, problem-solving, and conflict resolution.

g.Staff help youth build self-advocacy, self-esteem, and positive identity through affirming language and
strengths-based practices.

h. Staff publicly and individually recognize each youth’s abilities, interests, and talents to build confidence
and increase a sense of belonging.

4.4 Youth-Youth
Interactions: Youth
interact with each
other in positive,
age-appropriate
ways that promote
respect, inclusion,
and personal
growth.

a.Youth have frequent opportunities to engage with one another individually, in small groups, and in larger
settings, building social skills and strengthening peer connections.

b.Youth are encouraged to engage with peers respectfully, supportively, and in alignment with program
expectations.

c.Youth are encouraged to form relationships with peers of diverse backgrounds, fostering inclusion,
respect, and a sense of belonging.

d.Youth practice empathy, active listening, and perspective-taking during interactions.

e.Youth practice age-appropriate conflict resolution and problem-solving strategies during peer
interactions.

f.When developmentally appropriate, youth hold each other accountable for respectful behavior.

g.Youth have opportunities to mentor peers and take on leadership roles, promoting collaboration,
responsibility, and mutual respect.
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FAMILY ENGAGEMENT AND
COMMUNITY PARTNERSHIPS

Families and communities are key stakeholders
in out of school time programs and should be
engaged as partners who make unique and
invaluable contributions to the program’s
success. No one understands a child better
than a parent/caregiver, and they offer insight
and expertise that can inform and strengthen
the program. Research shows that meaningful
family engagement in afterschool is associated
with greater family involvement in school,
increased attendance, positive behavior, and
academic achievement (Little, 2018). These
outcomes are made possible when programs
prioritize open communication, create
welcoming environments where families feel
valued and connected, and offer authentic
opportunities for participation.

Community partnerships are equally
important. The most effective OST programs
treat these partnerships as ongoing, intentional
collaborations that expand program capacity,
advance shared goals, and deepen impact.

Research demonstrates that community
partners are better equipped to deliver high-
quality enrichment experiences when programs
carefully select, support, and evaluate them.
This purposeful approach provides youth
access to unique opportunities they otherwise
may not have (Lores, n.d.). Strong partnerships
also help connect families to local services and
resources. When community partners are
engaged as true collaborators in planning,
implementation, and evaluation, programs can
better respond to the evolving needs of the
youth and families they serve.

By building strong family relationships and
investing in meaningful community
partnerships, programs create environments
where youth and families feel connected,
supported, and engaged.
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STANDARDS AND INDICATORS:
FAMILY ENGAGEMENT AND COMMUNITY PARTNERSHIPS

A high-quality program provides opportunities for meaningful family participation and
actively engages community partners to expand capacity and achieve shared goals. Through
strong relationships and open communication, the program fosters a sense of belonging and
collaboration, strengthening connections among families, staff, and the broader community.

STANDARDS

INDICATORS

5.1 The program
facilitates
meaningful
participation and
builds respectful,
trusting
relationships with
families.

a.The program application process gathers information from families about youth’s strengths,
interests, learning, and safety needs, ensuring staff have the information necessary to provide
appropriate support.

b.The program creates a welcoming and inclusive environment where families feel respected, valued,
and encouraged to participate.

c.Program staff treat family members with respect and take the time to build personal connections,
engaging in conversations that go beyond program logistics or youth behavior.

d.Program staff encourage families to volunteer in the program and attend program events.

e.The program has clear procedures and guidelines for family members to volunteer in the program.

f.The program invites families to participate in program decision-making to integrate diverse family
perspectives and foster a sense of belonging.

g.The program provides a range of opportunities throughout the year to showcase youth work (e.g.,
family showcase events, family nights, end-of-year celebrations).

h.The program schedules events at varied times to accommodate family schedules and enhance
accessibility.

i. The program creates opportunities for families to connect with one another, building a supportive
community among program families.

5.2 The program
communicates
regularly with
families in a
supportive,
inclusive, and
strengths-based
manner.

a.The program provides an accessible, translated (if applicable) family handbook that includes
program policies, procedures, and expectations for youth and families.

b.The program follows a schedule that is available to all staff, youth, and families and demonstrates
flexibility to meet the individual or situational needs of youth.

c.Program staff strongly encourage new participants and families to attend program orientation,
where they learn about the program's mission, benefits, and how participation supports youth
development and success.

d.Program staff adapts communications strategies to meet the needs of families (e.g., multilingual
materials, using multiple communication channels, providing translation services, using visual aids
for accessibility, etc.).

e.The program maintains regular communication with families about youth progress and
accomplishments to strengthen the home-program connection and keep families informed and
engaged (e.g., newsletters, portfolios, progress updates, or digital communications).

f.Program staff maintain frequent, informal communication with families, such as brief, friendly chats

during pick-up time.

g.Program staff use open, strengths-based language when communicating and working with families
to support youth’s needs.

h.The program supports families in communicating with school-day staff and serves as a bridge
between schools and the communities they serve.

i.The program fosters a shared understanding of respect, health, learning, youth development, and
civic responsibility among participants, families, staff, and the community.
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STANDARDS AND INDICATORS:
FAMILY ENGAGEMENT AND COMMUNITY PARTNERSHIPS

A high-quality program provides opportunities for meaningful family participation and
actively engages community partners to expand capacity and achieve shared goals. Through
strong relationships and open communication, the program fosters a sense of belonging and
collaboration, strengthening connections among families, staff, and the broader community.

STANDARDS

INDICATORS

5.3 The program
collaborates with
community
partners to
leverage resources
and expand
program capacity
in pursuit of shared
goals that support
the youth and
families served.

a.The program regularly partners with community organizations to provide opportunities for youth to
engage in hands-on, career-connected, and/or service learning that fosters a sense of responsibility
and connection to their community.

b.The program maintains partnerships with community organizations to connect youth and families
with local services and resources when needed (e.g., mental health, housing, food assistance, help
navigating systems or completing forms, etc.).

c.The program creates a welcoming and inclusive environment where community partners feel
respected, valued, and encouraged to collaborate on a shared commitment to youth success.

d.Program staff communicate regularly with community partners to identify needs and shared goals,
align efforts, and explore opportunities to expand program capacity through collaboration.

e.Community partners actively participate in program planning and implementation (e.g., serving on a
planning or steering committee; offering activities to youth and families for free or at a reduced cost;
providing professional development; supporting special events; or contributing resources).

f.The program regularly evaluates the effectiveness of community partnerships and adjusts strategies
to strengthen collaboration and impact.
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SCHOOL LINKAGES

Regular communication between schools and
out of school time programs is essential for
supporting youth success. Young people spend
nearly 80% of their waking hours outside of
school, making partnerships between schools
and OST programs critical for creating
consistent and supportive learning
environments. Through ongoing collaboration
and information sharing, these partners can
build strong, sustainable relationships that help
monitor youth progress while identifying needs
and opportunities for growth. This cooperation
supports the development of a collective vision,
reinforces healthy attitudes and behaviors, and
aligns activities for academic enrichment
(Connelly & Young, 2013; Eccles & Gootman,
2002, p.110).

Research shows that OST programs play a
significant role in improving academic
motivation, increasing school attendance, and
supporting long-term educational outcomes
(Moroney and Nalamada, 2025). Programs that

align with school-day curriculum can support
student learning and help close achievement
gaps by offering additional supports that
complement and reinforce classroom learning
in engaging ways (Afterschool Alliance &
MetLife Foundation, 2011).

Whether located on or outside of a school
campus, high-quality OST programs depend on
strong connections with schools to effectively
support youth. For programs located on school
campuses, close collaboration with school
leadership promotes seamless alignment and
shared goals. For those operating off-site,
intentional partnership-building helps establish
trust and credibility. In all cases, effective
school linkages require ongoing
communication, awareness of curriculum and
standards, and coordinated efforts that
support both academic achievement and
holistic youth development.
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STANDARDS AND INDICATORS:
SCHOOL LINKAGES

A high-quality program fosters strong, collaborative relationships with school-day staff and

leadership through regular communication and shared goal setting. Program staff work to ensure

school-day alignment by connecting learning across settings, sharing resources, and
communicating important information about youth needs to build on what happens during the

STANDARDS

school day and support consistent, positive outcomes for youth.

INDICATORS

6.1 The program is
aware of the
school-day
curriculum and
state standards
when planning and
modifying program
activities and works
collaboratively with
school staff to
support the well-
being of youth.

a.Program staff seek relevant information from schools to better understand each youth’s specific
academic, behavioral, and well-being needs.

b.Program staff regularly communicate with school-day partners to address youth needs and
collaborate to ensure access to necessary supports and resources.

c.Program staff use information from schools about youth needs to plan developmentally appropriate
and community responsive activities.

d.Program activities are intentionally designed to align with and complement school-day learning
objectives while offering enrichment opportunities that support the broad development of all youth.

e.Programming includes developmentally appropriate academic support and activities that align with
the Texas Essential Knowledge and Skills (TEKS).

6.2 For programs
that take place on a
school campus:
Program and school
leadership work to
develop strong
relationships and
maintain regular
communication to
align program
activities with school
learning goals and
curricula.

a.The program collaborates with the school to establish a communication protocol, including regular
meetings, shared contact information, and procedures for problem-solving and addressing
partnership concerns.

b.The program and school implement an information sharing agreement to monitor the program’s
impact on key indicators of student progress, including academics, attendance, behavior, and
overall well-being.

c.Program staff seek opportunities to collaborate with school-day staff in planning and co-designing
programming (e.g., receiving information about upcoming curriculum units to inform activity
planning, learning about effective strategies used during the school day to promote consistency
across settings, participating in professional development alongside school-day staff).

d.Program staff align efforts with school priorities and work with school-day staff to support shared
goals such as improving attendance, student engagement, and academic success.

6.3 For programs
that take place
outside of a school

campus: The
program establishes
and maintains
strong partnerships
with local schools to
enroll youth, share
relevant
information, and
coordinate efforts to
support youth
success and the
community.

a.The program works to establish a consistent presence and identity as a valued resource for partner
schools.

b.The program establishes regular two-way communication with school administration, including
meetings to share information about program offerings, special events, youth needs, and community
trends.

c.The program seeks information about school curriculum, goals, and priorities to align activities and
reinforce school-day learning.

d.The program develops clear referral and enrollment processes in collaboration with school staff to
ensure equitable access for youth who may benefit from participation.

e.The program coordinates with schools to address logistical needs, including transportation and safe
transitions between the school day and the program.



PROGRAM EVALUATION AND
CONTINUOUS IMPROVEMENT

By systematically pairing measurable results
with stakeholder feedback, programs can align
their strategic priorities with real-world
outcomes (Every Hour Counts, 2021). Programs
move beyond compliance by integrating data-
driven evaluation directly into program design
and implementation to better meet evolving
youth needs (Moroney and Nalamada, 2025).
Research demonstrates that leveraging
stakeholder insights, specifically family and
youth voices, is a critical driver of both
program engagement and long-term
organizational impact (Clavijo and
Campanario, 2023).

A secure, organized data collection and
reporting system provides essential
infrastructure for any high-quality youth
program. These systems allow organizations to
track progress toward goals, disaggregate
data to identify trends among different
populations, and ensure all youth are being
served effectively. Beyond operational
efficiency, maintaining a secure data system
is a critical component of family trust, as
professional data management ensures that
sensitive information remains confidential and
protected. A well-organized system allows
staff to spend less time on administrative tasks
and more time using insights to drive program
impact and continuous improvement
(McCombs et al., 2010).



STANDARDS AND INDICATORS:

PROGRAM EVALUATION AND CONTINUOUS IMPROVEMENT

A high-quality program uses quantitative and qualitative data, such as regular
evaluations and stakeholder feedback, to remain responsive to the needs of those
they serve and continuously improve. This data directly informs organizational goals
and priorities in both program design and implementation to drive impact.

STANDARDS

INDICATORS

7.1 Program
administrators
conduct annual
formative and
summative
evaluations with
staff and
stakeholders.

a.The program regularly gathers feedback from diverse perspectives, including youth, families, and
staff, through inclusive collection mechanisms such as surveys, focus groups, and evaluations to
measure progress toward its goals and overall impact.

b.The program evaluates whether it is meeting the needs of youth and families by regularly seeking
and incorporating their feedback to guide program improvements.

c.For community-based programs, the program strives to establish data-sharing agreements or
collaborative processes with schools or districts to assess the impact of OST participation on school-
day outcomes such as academic performance, attendance, student engagement, and behavior.

d.When school-day data is available, the program compares participant youth outcomes to those of a
relevant, similar group of non-participating youth.

e.Program staff disaggregate data to identify trends and needs among different populations.

7.2 The program
has a secure,
organized data
collection and

reporting system.

a.All program staff and volunteers who have access to program data sign annual agreements that
outline ethical and legal expectations for data use.

b.The program maintains a written policy of which staff roles have view-only, edit, or full administrative
access to specific data (e.g., youth records, attendance, outcomes, staff information).

c.The program clearly defines what data is collected, by whom, and when it must be collected to
ensure information is accurate and timely.

d.Program data is stored in secure systems that protect youth, staff, volunteer, and operational
information and allow for organized tracking of program services and outcomes.

e.A designated, trained staff member or team is responsible for overseeing data quality, managing
access permissions, and supporting staff with data-related questions.

f.The program has a documented process for reviewing data for completeness and accuracy before
analysis or reporting.

g.Personally identifiable information is removed from data sets before they are shared with general
staff or external stakeholders.

h.Reports used for funding, evaluation, or public communication are reviewed by at least one
additional staff member to confirm they accurately reflect the program data.
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PROGRAM ADMINISTRATION,
AWARENESS, AND SUSTAINABILITY

Out of school time programs are defined not
by profit, but by how effectively they deliver
their mission. High-quality youth programs are
characterized by a robust organizational
infrastructure that supports both daily
operations and long-term viability (Moroney
and Nalamada, 2025). Strategic planning is an
essential tool for building organizational
resilience, ensuring mission-critical work
continues even when staff or funding sources
change. Strategic planning helps align
organizational goals with community needs
and sustain positive impact over time.

Programs that use clear, mission-driven
communication establish trust within their
communities, which supports higher enrollment
and stronger community partnerships.

Additionally, increasing awareness helps
programs reach marginalized families. By
actively promoting their mission, programs
reduce barriers to access and build the
community-wide support necessary to thrive in
a changing economic landscape (Moroney
and Nalamada, 2025).

The ability to deliver effective services depends
on sound management practices, of which
financial management is an essential piece
(Letts et al., 1999). When financial systems are
weak, leaders are forced into crisis
management rather than long-term planning
and quality improvement (Hager and Wing
2004). Programs with clear, well-defined
financial management policies and practices
are better positioned to secure long-term
funding, maintain stability, and meet the
needs of youth and families.




STANDARDS AND INDICATORS:

PROGRAM ADMINISTRATION, AWARENESS, AND SUSTAINABILITY

A high-quality program practices sound administrative and financial management,
actively promotes its mission and services, and engages in strategic planning to

STANDARDS

ensure long-term sustainability and positive impact.

INDICATORS

8.1 The program
engages in
strategic planning
to guide program
decisions, build
organizational
capacity, improve
quality, and
support long-term
sustainability.

a.The program has a strategic plan that is grounded in its mission, vision, and the needs of the
community it serves.

b.The program engages advisory or governing boards, staff, youth, families, and other appropriate
stakeholders in goal setting and planning, ensuring diverse representation and perspectives.

c.Staff members at all levels are included in sustainability planning, empowered with decision-making
roles, and provided with the resources, training, and support necessary to sustain program quality
over time.

d.The program’s strategic plan includes sustainability planning and sets goals around community and
school partnerships that strengthen program capacity, expand services, and support long-term

success.

8.2 The program
has an external
communications
strategy that
raises program
awareness.

a.The program strategically publicizes its work by promoting its achievements and the youth needs it
addresses to school partners and the broader community.

b.Program administrators stay informed about relevant policy and funding opportunities through their
local intermediary and/or TXPOST to appeal for resources that support their youth and all youth.

c.The program regularly evaluates its communications strategy to ensure effectiveness and assess
reach.

8.3 Financial
management
policies and
practices are well
defined and follow
required
accounting
practices of
business and/or
nonprofit
management.

a.The program follows written policies and procedures for fiscal management adopted by its board
and in compliance with any applicable accounting practices.

b.The program administration and its board regularly review the budget, including revenue and
expenses, revenue forecasting, and cash flow, with adjustments made to respond to the identified
needs of youth and families and support continuous improvement.

c.The program works toward diversified funding streams that can support evolving, responsive
operations.

d.The program ensures transparency and accountability by participating in an annual fiscal review
where an external accounting firm presents the review or audit to its board.

e.The program's financial decisions prioritize equitable access and resource allocation to serve all
youth, particularly those with the greatest need.

f.The program adheres to all grant requirements and funder restrictions, maintaining accurate
documentation and reporting as required, if applicable.
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TEXAS STANDARDS OF HIGH-QUALITY OST PROGRAMS CHECKLIST

Just getting started on a continuous quality improvement cycle for your program?
Looking for a quick resource to use on site visits as a funder? Want to learn more
about the components of quality? Our checklist form can help you get started.

CLICK HERE TO ACCESS THE CHECKLIST FORM

This checklist form is designed to accompany these standards and help OST providers
identify their strengths and areas of growth.

How it works:
1. Audit your program by completing the checklist form: Respond to each applicable

indicator across the eight standard categories. If an indicator does not apply to your
program, please do not respond. You can click on "Clear" to remove any responses made
in error. Responses cannot be saved, and the checklist form must be completed in one
session. Please use the "Previous" and "Next" buttons at the bottom of the form to review
and finalize all of your responses before submitting the checklist by clicking "Submit" on
the final page of items.

2.Use your checklist form responses to improve your program: Once you submit the form, a
copy of your responses will be emailed to you, including a quick glance at how far along
your program is in each standard category. Use this information to identify gaps and
prioritize areas for improvement.

3.Receive free technical assistance (TA)_from TXPOST to support program improvement: On

the form, opt in to receive a follow-up email from TXPOST with customized resources and
an invitation to schedule a free 30-minute TA call to discuss your responses and goals.

If you need any help completing the checklist form, please reach out to us at info@txpost.org
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GLOSSARY

Accessibility
Ensuring that all program facilities, activities, materials, and resources are available and
usable by participants with varying abilities, languages, and needs.

Community and Linguistic Responsiveness
Practices and activities that recognize, respect, and incorporate the diverse backgrounds,
languages, traditions, and experiences of youth, families, and communities served.

Diverse Representation

The intentional inclusion of individuals from a variety of cultural, racial, linguistic, and socio-
economic backgrounds within program staff, volunteers, and leadership roles. In out of
school time programs, this ensures participants see themselves reflected in role models,
leadership, and program content, promoting inclusivity and reducing cultural barriers.

Inclusivity
Creating an environment where all participants, regardless of their abilities, backgrounds, or
identities, feel welcomed, valued, and supported.

Multicultural Activities
Activities designed to explore, celebrate, and educate participants about various cultures,
fostering understanding, respect, and appreciation.

Positive Identities

Efforts to help youth develop a strong and confident sense of self, rooted in respect for their
own backgrounds and an appreciation for others. In out of school time programs, this may
involve activities that celebrate individual and group identities.

Trauma-Informed Practices

Approaches that recognize the prevalence and impact of trauma on program participants
and aim to provide a safe, supportive, and predictable environment. In out of school time
programs, this includes training staff to recognize signs of trauma, creating consistent
routines, and implementing strategies to support emotional well-being while avoiding re-
traumatization.
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RESOURCES

NATIONAL STANDARDS

«  Military Standards for School Age Care
« National Afterschool Association: Core Competencies for Afterschool and Youth Development Professionals
«  National Summer Learning Association: Comprehensive Assessment of Summer Programs

STATE STANDARDS AND ASSESSMENTS

Other published standards and resources of statewide afterschool networks were invaluable to work group members. The
following documents were useful in developing the Texas Standards of High-Quality Out of School Time Programs:

«  Arizona: The OST Standards

« Arkansas Standards for Quality Afterschool Programs

«  California After-School Program Quality Self-Assessment Tool

«  Best Practice Guidelines for Connecticut Afterschool Programs

+  Florida Standards for Quality Afterschool Programs

«  Georgia Afterschool Quality Standards

« lowa Afterschool Alliance: Standard Categories and Corresponding Indicators of Quality Afterschool Programs
+ Indiana Afterschool Standards

«  Kansas Afterschool Program Quality Guidelines and Self-Assessment Tools

«  The Kentucky School-Age Quality Framework

«  Maryland Out-of-School Time Programs’ Quality Standards Framework

«  Maine: Reaching Potential through Quality Afterschool

+  Model Standards for Out of School Time Afterschool Programs in Michigan

«  Missouri Afterschool Program Standards

«  North Carolina Center for Afterschool Programs: Self- Assessment and Planning for Quality
«  Nebraska: Elements of Quality

+  New Jersey’s Quality Standards for Afterschool

«  OST Quality Standards for Nevada

«  New York State Afterschool Network: Program Quality Self-Assessment Tool

«  Quality Guidelines for Ohio’s Afterschool Programs

+  Quality Standards: Oregon Afterschool for Kids

«  Rhode Island: Guide to Afterschool Quality Standards

«  Utah Afterschool Quality Standards

«  Washington Quality Standards for Afterschool and Youth Development Programs
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	Administration
	Staff Qualifications and Professional Development
	Evaluation
	Sustainability
	Youth Development and Engagement
	Diversity, Access, and Equity
	School Partnership
	Family Partnership
	Community Partnership

	TXPOST, in partnership with the Intermediary Collaborative and with the support of the Addy Foundation Center on Research and Evaluation (CORE) at Southern Methodist University, has crosswalked commonly utilized standards to more deeply understand the common language of quality in Texas and align on the evidence-based foundations we all agree are essential to high-quality programming in order to have a positive impact on Texas youth.

	HOW TO USE THESE STANDARDS
	Program quality standards can serve as a powerful foundation for starting or deepening a continuous quality improvement process. They are designed to support providers in developing high-quality out of school time programs and offer a clear path for programs and providers to reflect, grow, and continuously improve. As you read through the standards and indicators, think about your program. What are your strengths? How are you assessing your program? How do you communicate your impact to different stakeholders? How do you demonstrate a commitment to quality?
	The Texas Standards of High-Quality Out of School Time Programs help strengthen the quality and availability of afterschool and summer programs to ensure every kid in every community across Texas has the support and opportunities they need to thrive.


	TEXAS STANDARDS OF HIGH-QUALITY
	OUT OF SCHOOL TIME PROGRAMS
	STANDARD CATEGORY
	SUMMARY
	Safety, Health, and Nutrition
	Staff and Volunteer Management
	Programming and Activities
	Relationships and Interactions
	Family Engagement and  Community Partnerships
	School Linkages
	Program Evaluation and Continuous Improvement
	Program Administration, Awareness, and Sustainability


	SAFETY, HEALTH, AND NUTRITION
	STANDARDS AND INDICATORS:
	SAFETY, HEALTH, AND NUTRITION
	A high-quality program provides a safe and supportive environment that fosters a strong sense of belonging where all youth feel secure and respected. It offers youth opportunities to practice healthy behaviors and access nutritious food to help them learn and grow.
	STANDARDS
	INDICATORS
	The program has an emergency plan for dealing with inclement weather, including extreme heat, considering the specific vulnerabilities of certain populations, such as youth with health concerns affected by extreme heat.
	Fire drills, disaster drills, and lockdown drills are performed in compliance with licensing, local, and organizational standards, ensuring the inclusion of youth with disabilities and those from non-English-speaking backgrounds.
	The program has at least one complete first aid kit that is accessible to all staff, including while on field trips.
	The program is staffed at all times with at least one First Aid- and CPR-certified employee.
	Program staff and volunteers are trained in emergency procedures.
	Program protocols integrate trauma-informed strategies to address youth's mental health needs both during and after stressful events, reflecting a commitment to their holistic well-being and acknowledging the impact of adversity on their development.
	The program has a written plan for contacting families, guardians, or designated adults in case of emergency, ensuring that communication is clear and accessible to those with language barriers or disabilities.
	The program has a telephone that is always accessible for incoming and outgoing calls, with staff trained to handle communication barriers, such as language or disability access.
	Emergency numbers for local emergency departments are posted in a way that is accessible to all, including fire, ambulance, police, poison control, and 988 Suicide and Crisis Lifeline.
	The program has a policy in place for accommodating those youth who fall ill while attending the program, including emergency contact and health assessment information for all youth that is accessible to staff at all times.
	Program staff update relevant medical information for participants and distribute it in a manner that protects confidentiality, considering community norms around health privacy.
	The administration and security of medications follow recommended practice and written policy.


	STANDARDS AND INDICATORS:
	SAFETY, HEALTH, AND NUTRITION
	A high-quality program provides a safe and supportive environment that fosters a strong sense of belonging where all youth feel secure and respected. It offers youth opportunities to practice healthy behaviors and access nutritious food to help them learn and grow.
	STANDARDS
	INDICATORS

	STAFF AND VOLUNTEER MANAGEMENT
	STANDARDS AND INDICATORS:
	STAFF AND VOLUNTEER MANAGEMENT
	A high-quality program implements staff and volunteer management policies that prioritize the well-being of adults and youth by recruiting, training, and retaining qualified professionals. Programs build and nurture a strong team through ongoing personal and professional development and clear career pathways.
	STANDARDS
	INDICATORS

	STANDARDS AND INDICATORS:
	STAFF AND VOLUNTEER MANAGEMENT
	A high-quality program implements staff and volunteer management policies that prioritize the well-being of adults and youth by recruiting, training, and retaining qualified professionals. Programs build and nurture a strong team through ongoing personal and professional development and clear career pathways.
	STANDARDS
	INDICATORS

	PROGRAMMING AND ACTIVITIES
	STANDARDS AND INDICATORS:
	PROGRAMMING AND ACTIVITIES
	A high-quality program offers a variety of fun, hands-on learning activities that support the cognitive, social, and physical development of all participants. These activities incorporate youth voice and choice, promote academic growth, and help young people build essential skills such as leadership, collaboration, and teamwork.
	STANDARDS
	INDICATORS
	The program plans fun and challenging activities for youth in a variety of disciplines to support academic and personal growth, such as community service or service learning, STEM, work-based learning, creative expression, literacy, visual and performing arts, media and technology, entrepreneurship, fitness, health, and nutrition.
	The program plans activities that promote durable skill development, such as problem solving, critical thinking, decision making, teamwork, goal setting, and communication.
	The program provides academic support when appropriate, such as homework help and/or tutoring.
	Program activities are designed to be meaningful, engaging, and relevant to the youth participating.
	Program activities are intentionally planned to provide opportunities for youth to express, explore, share, and celebrate their own and each other’s heritage and culture.
	Program activities are accessible and adaptable for youth of varying abilities.
	The program schedule includes a written activity plan that outlines daily routines and lesson plans.
	Program staff have dedicated work time to develop curriculum and design activities.
	Program staff meet on a regular basis to plan and discuss upcoming learning activities and projects.
	Program staff designate dedicated time for youth voice in program planning and decision-making, including regular structured opportunities for youth to provide feedback on program components.


	STANDARDS AND INDICATORS:
	PROGRAMMING AND ACTIVITIES
	A high-quality program offers a variety of fun, hands-on learning activities that support the cognitive, social, and physical development of all participants. These activities incorporate youth voice and choice, promote academic growth, and help young people build essential skills such as leadership, collaboration, and teamwork.
	STANDARDS
	INDICATORS

	RELATIONSHIPS AND INTERACTIONS
	STANDARDS AND INDICATORS:
	RELATIONSHIPS AND INTERACTIONS
	A high-quality program facilitates diverse interactions among youth and creates an environment to develop and maintain positive relationships. It consistently promotes respectful and supportive social interactions between youth, staff, families, and the community, ensuring everyone feels connected to the program and its success.
	STANDARDS
	INDICATORS

	STANDARDS AND INDICATORS:
	RELATIONSHIPS AND INTERACTIONS
	A high-quality program facilitates diverse interactions among youth and creates an environment to develop and maintain positive relationships. It consistently promotes respectful and supportive social interactions between youth, staff, families, and the community, ensuring everyone feels connected to the program and its success.
	STANDARDS
	INDICATORS

	FAMILY ENGAGEMENT AND COMMUNITY PARTNERSHIPS
	STANDARDS AND INDICATORS:
	FAMILY ENGAGEMENT AND COMMUNITY PARTNERSHIPS
	A high-quality program provides opportunities for meaningful family participation and actively engages community partners to expand capacity and achieve shared goals. Through strong relationships and open communication, the program fosters a sense of belonging and collaboration, strengthening connections among families, staff, and the broader community.
	STANDARDS
	INDICATORS

	STANDARDS AND INDICATORS:
	FAMILY ENGAGEMENT AND COMMUNITY PARTNERSHIPS
	A high-quality program provides opportunities for meaningful family participation and actively engages community partners to expand capacity and achieve shared goals. Through strong relationships and open communication, the program fosters a sense of belonging and collaboration, strengthening connections among families, staff, and the broader community.
	STANDARDS
	INDICATORS

	SCHOOL LINKAGES
	STANDARDS AND INDICATORS:
	SCHOOL LINKAGES
	A high-quality program fosters strong, collaborative relationships with school-day staff and leadership through regular communication and shared goal setting. Program staff work to ensure school-day alignment by connecting learning across settings, sharing resources, and communicating important information about youth needs to build on what happens during the school day and support consistent, positive outcomes for youth.
	STANDARDS
	INDICATORS

	PROGRAM EVALUATION AND CONTINUOUS IMPROVEMENT
	STANDARDS AND INDICATORS:
	PROGRAM EVALUATION AND CONTINUOUS IMPROVEMENT
	A high-quality program uses quantitative and qualitative data, such as regular evaluations and stakeholder feedback, to remain responsive to the needs of those they serve and continuously improve. This data directly informs organizational goals and priorities in both program design and implementation to drive impact.
	STANDARDS
	INDICATORS

	PROGRAM ADMINISTRATION, AWARENESS, AND SUSTAINABILITY
	STANDARDS AND INDICATORS:
	PROGRAM ADMINISTRATION, AWARENESS, AND SUSTAINABILITY
	A high-quality program practices sound administrative and financial management, actively promotes its mission and services, and engages in strategic planning to ensure long-term sustainability and positive impact.
	STANDARDS
	INDICATORS

	TEXAS STANDARDS OF HIGH-QUALITY OST PROGRAMS CHECKLIST
	CLICK HERE TO ACCESS THE CHECKLIST FORM

	GLOSSARY
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	ABOUT TXPOST

	The Texas Partnership for Out of School Time (TXPOST) is a statewide intermediary whose mission is to convene, educate, and advocate to improve the quality and increase the availability of out of school time opportunities for Texas youth. TXPOST works in partnership with vital leaders at local and regional levels who invest deeply in their own communities to offer professional development opportunities, engage in system building work, advocate for the OST field, and support local programs.

